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Abstract 
The establishment of Islamic schools in the west during the past several decades has 
been accompanied by various challenges and difficulties. Among these has been the 
challenge of conceptualizing and defining Islamic education itself, as well as defining the 
scope of its curriculum and its instructional methodology. This paper begins by outlining 
the key factors of the current crisis in Islamic education and then argues that the Islamic 
principle of tawhīd, broadly understood, provides sufficient intellectual capital for 
developing a comprehensive model of Islamic education suitable for 21st-century Muslim 
children. The paper outlines a model of Islamic education based on the principles of 
tawhīd and tarbiyah. The model consists of four major elements: a unified vision of 
education, a unified and universal structure of knowledge, a holistic curriculum, and an 
integrated process of learning.  

The Dilemma 
Many religious-minded parents see secular education as a danger to the moral and 
spiritual development of their children. This concern has been a major factor in the 
growth of Islamic schools in the west and elsewhere during the past forty years. At the 
same time, Islamic schools have had major shortcomings and challenges of their own. 
Funding, staffing, facilities, public relations, as well as curriculum and instruction, have 
been ongoing challenges affecting the performance and quality of Islamic schools to 
varying degrees.  

One issue that has remained problematic for Islamic schools has been defining the 
scope of Islamic education itself. Is Islamic education concerned solely with “religious” 
instruction, per se, or with the development of the person as a whole? This problem is 
evident in the common misconception among Muslim educators, parents and 
policymakers that two divergent curricula (one secular, the other Islamic) will somehow 
produce a whole child and a well-integrated Muslim personality. Because of this 
widespread misconception, it is common practice in most Islamic schools simply to add 
“Islamic Studies” as a separate subject onto an otherwise secular curriculum—and then 
hope for the best.1  

Secular education, of course, emphasizes the profane and the material, and neglects the 
spirit and character. This neglect of spiritual and moral education has affected the sense 
of wholeness, wellbeing and holiness in modern man and society. Only now are we 

                                                 
1 The “islamisation of knowledge” project is, of course, an attempt at addressing this issue. However, this attempt also 

falls short in certain key respects, including its conventional view of knowledge as separate and discrete disciplines. This 
fragmented view of knowledge is not consistent with the Islamic principle of tawhīd, as we will discuss later. Moreover, it 
has contributed to our modern-day psychosis. An integrative view of knowledge must therefore be a top priority in our 
contemporary discussion of education. 
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realizing anew that character education is an essential part of the school curriculum and 
that without it society has no guarantee of civility or security—no matter how much 
technology and weaponry it has. Whether or not Muslim society continues its fall into the 
abyss of materialism, secularism and immorality like other communities will depend 
largely on the education of the upcoming generation of Muslim children. 

This is the larger spiritual and cultural crisis facing Muslim educators and parents today. 
Muslims and other faith-based communities are in a serious battle for the spiritual 
survival of their children. Some Muslims will insist the answer is simply in going back to 
the past; others will urge us to plunge headlong into the future. However, like a tree, 
people need both roots and branches together in order to survive and flourish; continuity 
and change are both part of the divine pattern (sunnah) of creation. 

Some Basic Questions 
At the heart of the crisis of modernity is the issue of wholeness (tawhīd): 
philosophically,2  psychologically, pedagogically and culturally. Each of these aspects 
plays an important role in formulating a theory of education. Each one helps form the 
basis for the integration (or bifurcation) of the curriculum and, ultimately, the social 
integration (or isolation) of Muslims in society. The issue of tawhīd (Godwardness, 
wholeness, wholesomeness, integration, unity, etc.) is central to the Islamic educational 
agenda. For Muslim educators, the question is how to integrate the sacred meaning and 
message of Islam into the framework of modern education and society? How to make 
education whole again? 

To address this issue will first require an assessment of several factors relative to 
contemporary Muslim society: 1) Where are Muslims today? 2) How did we get there? 3) 
Where should we be? 4) How do we plan to get there? Also, 5) what is the role of 
education in all of this? Any serious initiative in Islamic education today will have to 
address these underlying issues.  

1. Where are Muslims Today? – The Disconnection 
Islamic society is founded on the principle of integrating belief with action. This 
connection between principles and practice lies at the heart of the Islamic way of life. A 
person’s beliefs must be reflected in his or her conduct each day with other people. The 
Noble Prophet (may God bless him and grant him peace) said that a person’s real din 
(lifeway) is reflected in his interactions with others. While this precept is well known, the 
majority of Muslims today have considerable difficulty living in accordance with it. A 
person need only travel to the Muslim world today to see that the prevailing social norm 
gives little regard to the notion of appointments, timeliness, orderliness, due process or 
many of the other basic norms and etiquette of civil society, even though this violates the 
basic social teachings of Islam. A crisis in values and character has seriously eroded the 
fabric of modern society, including Muslim society. What accounts for this disconnection 
between principles and practice in Muslim society today and what role does education 
play in it? 

2. How Did Muslims Get There? – The Reasons 
The general crisis of human development in Muslim society today is the result of various 
factors. These include the structure and organization of modern society and the modern 
family, the influence of popular culture and the mass media, the 19th- and 20th-century 
                                                 
2 Including theological, epistemological and cosmological. 
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experiences of colonialism, materialism and secularism, as well as a lack of certain basic 
freedoms in Muslim society. These factors have left an indelible mark on the mind-set 
and value system of Muslims today and, in turn, have helped undermine the 
development of strong internalized character in much of today’s youth. As a result of 
these factors, Muslims today are marginalized socially, disoriented spiritually, and 
generally find themselves in a quandary about their role and place in modern society. 
This is the legacy we are passing on to our children today and why so many of our 
young people romanticize about a return to the glorious “golden age” of Islamic 
civilization, even though a return to the pass is impossible. 

The educational system, in particular, has played a major role in the disconnection 
between values and practice that exists today in Muslim society. Ironically, this includes 
the system of religious education as well. For centuries, Islamic education has been 
viewed primarily as a process of transmission rather than a process of transformation. 
The focus has long been on memorizing information “about Islam” rather than 
experiencing firsthand what it means to “be Muslim.” Of course, classical Islam placed 
great importance on spiritual, moral and personal development. In the quietude of 
traditional society, the didactic approach to learning worked well, and the teacher was 
the “sage on the stage.” However, in the hustle and bustle of today’s world of 
multimedia, internet access and global communications, such an approach has proven 
insufficient and ineffective at keeping the interest of most Muslim youth or inspiring them 
to adopt Islam as a system of personal and social values—especially in the face of 
modern, secular culture. Except for a very small percentage, most of today’s Muslim 
youth see Islam as largely irrelevant to their personal lives and most do not adhere to 
Islam as their chosen lifestyle. For most, there is only tradition or habit that holds them 
tenuously to Islam. Why is this so? 

The failure of Islamic (and western) education today is rooted largely in the way children 
are taught—primarily for four reasons. First, it does not focus fundamentally on 
personality and character development (which is the real heart of education). Instead, it 
focuses on facts and information about Islam. Second, much of what is taught is not 
relevant to the real lives of the students themselves—their needs, their concerns, their 
aspirations and challenges. Usually, these topics are not even conceived as part of the 
Islamic curriculum. Third, the method of instruction is centered on “teaching” rather than 
on “learning”—a subtle but critical difference. Fourth, the curriculum does not prepare 
students with the real-life skills needed to function successfully in today's world. In 
addition, certain educational policies and practices (both Muslim and western) reflect a 
poor understanding of the psychology, pedagogy and sociology of child development in 
general, and spiritual and moral education in particular. For these reasons, much of our 
efforts have remained ineffective. 

3. Where Should Muslims Be? – The Vision   
Muslims share a responsibility to serve as caretakers of creation and to provide inspired 
leadership to the world. This reflects the Islamic principle of khilāfah (leadership) and 
‘amānah (stewardship). However, in order to fulfill this responsibility, Muslims need a 
system of education that is capable of producing young people who can identify, 
analyze, understand and then work cooperatively to solve the problems that face the 
Muslim community and humanity at-large. Of course, the world will not sit by idly waiting 
for Muslims to assume this responsibility. In actual fact, Muslims have already been 
surpassed by others more willing and able to take up this responsibility. 
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However, Muslims today are beginning to wake up to the seriousness of their situation. 
A sense of renewal is starting to emerge and many Muslims are now eager to find real 
solutions to the problems and challenges facing their community—and if necessary to 
re-examine traditional paradigms within Muslim society. This includes how and what we 
teach our children. To meet this challenge, a renewed vision of education is needed—
one that is capable of producing young people with a level of understanding, 
commitment and social responsibility that will empower them to serve their society and 
humanity effectively. 

This vision of education is not a new vision per se; rather it is a renewed vision of Islamic 
education. In the lifetime of the Noble Prophet (), learning was dynamic. It was 
practical and relevant. It was hands-on and active. Most of all, it had the power to inspire 
and transform human lives. The Prophetic model of education drew its substance from 
the everyday experiences and day-to-day problems of the early Muslim community. 
Even revelation itself responded to the exigencies of daily life. The prophetic model of 
education was strongly holistic and integrated with daily living. It was not like Islamic 
education today—stagnant and unresponsive. Why is this so, and how can we make 
Islamic education meaningful to the lives of Muslim children again? How can we make it 
whole again?  

4. How to Get There? – The Plan 
As just noted, the educational system is a key factor in the spiritual and intellectual 
malaise in Muslim society. A paradigm shift from information-driven to transformation-
centered education is necessary in order to revitalize Muslim society and culture. To 
achieve this, major reform is needed in our thinking about education, and a major 
transformation will be required of its key stakeholders—the students, teachers, parents 
and community at-large. This will include rethinking and restructuring the key elements 
of the educational enterprise, including what and how students learn.  

This need for reform is not exclusive to Islamic education, however. It is also largely true 
for western education as well, although for somewhat different reasons. Both systems 
are defective and unhealthy, and both need repair. However, to the credit of western 
educators, various reform initiatives are now underway. Calls for holistic education, 
integrated instruction, cooperative learning, character education, discovery learning and 
authentic assessment are all major initiatives underway in western circles of education. 
Many of these initiatives are congruent with Islamic notions of child development and 
learning. Muslim educators, for the most part, have been slow in responding to this crisis 
of contemporary Islamic education. The time has come for Muslim educators to join with 
others who are calling for fundamental reform and transformation of education—away 
from the 19th-century factory model of education and towards a model that is genuinely 
wholesome, authentic and effective for children. 

For the past ten years, the Tarbiyah Project has been working to develop a vision of 
Islamic education that addresses the central issues and challenges raised here. This 
initiative is based on a holistic approach to education that seeks to nurture the character 
and inner spirit of children and empower them to self-discovery, wholeness and social 
consciousness. This initiative consists of four major components:  

1. Vision: An integrated and unified vision of education based on the principles of 
tawhīd and tarbiyah (unified vision); 
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2. Structure: A unified structure to the curriculum based on a set of universal 
concepts that are the conceptual underpinnings of all knowledge and that allow 
for real transdisciplinary integration (unified framework);  

3. Content: Refocusing the content of the curriculum and education around the 
whole child and total human development (holistic education);  

4. Process: Re-aligning the teaching and learning experience around a process of 
discovery learning, which is alluded to in the Quran and is developed here as the 
Integrated Learning Model (ILM²) (integrated learning). 

 

The sections below present in more detail the components of this integrated, or tawhīdic, 
model of Islamic education. 

A Unified Vision (Unifying Principle) 
This model first addresses the underlying conceptual framework of education as a 
whole. One of the consequences of modernity has been its fragmented and disjointed 
view of knowledge and reality. As a product of this worldview, modern education reflects 
this compartmentalized view of man, knowledge and existence. As a result, there is little 
sense of coherence or cohesion in modern education. Modern man has lost the “why” or 
mystery of existence. For many, education simply lacks meaning or importance. Even 
after 12-16 years of schooling, most students leave school without any clear sense of 
education’s deeper meaning or purpose in life—other than to get a job. 

Tawhīd: The Unifying Principle 
Religion, for its part, seeks to provide humankind with a sense of meaning and purpose. 
Islam, in particular, offers a simple and coherent view of God, the world, man, 
knowledge and existence. This view is based on the Islamic principle of tawhīd 
(monotheism, oneness, wholeness, integration, unity, etc.). Tawhīd is the overarching 
principle of the Islamic worldview and its concomitant view of education. It serves as 
both a philosophical and methodological construct that brings structure, coherence and 
unity to the Islamic understanding of the world and all aspects of life and society, 
including education. As such, the principle of tawhīd is a comprehensive and integrative 
principle, and all other principles are subordinate to it. All of Muslim thought—
philosophy, education, health, ecology, politics, etc.—should reflect this tawhīdic 
principle and it should be operationalized into every aspect of Muslim life and society. 

Implications of Tawhīd for Education 
Education is an integral part of the worldview of any society. It therefore stands to 
reason that the principle of tawhīd should inform the Muslim view and approach to 
education. It should form the basis of Islamic educational thought, methodology and 
practice—effectively producing a tawhīdic philosophy of education. This should include: 
1) what to teach (curriculum content), 2) how to structure the curriculum (curriculum 
framework), and 3) how to go about teaching (instructional process). For this reason 
alone, Muslim educators should be among the foremost advocates of a holistic and 
integrated approach to education—rather than the disjointed and bifurcated approach to 
knowledge and education that is practiced, ironically, in nearly all Islamic schools and 
Muslim countries today. The common practice of merely appending “Islamic Studies” to 
an otherwise secular curriculum is completely antithetical to Islam’s core principle of 
tawhīd and to its integral approach to education. The result of this type of bicentric or 
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bifurcated system of education is the oftentimes bipolar, and even duplicitous, character 
of the modern Muslim psyche. 

The principle of tawhīd has other implications for an Islamic theory of education as well. 
Aside from being a theological notion about the unitary nature of God, tawhīd is a 
cosmological principle about the whole of creation. It implies that creation and the laws 
that govern it are integral parts of a unified system, from the smallest atoms to the 
largest astronomical bodies, and that the One God () created and unified these 
elements within a single, integrated system of creation, known as the “uni-verse.” 
Epistemologically, it conveys the belief that true knowledge (rather than information) is 
unified and reflects the integrated nature of reality as a whole. Pedagogically, the 
principle of tawhīd is reflected in the concept and practice of curriculum integration. 
However, here, curriculum integration means more than simply “making connections” 
between subjects or topics of the curriculum, as is typically done. More significantly, it 
means synthesizing the content of the curriculum down to its deepest and most 
fundamental conceptual elements and structure. Here, we find a simple and elegant 
match between these universal concepts and the principles at work in the natural world, 
and we discover an underlying unity of creation. This provides the conceptual basis for 
real transdisciplinary integration and deep understanding (hikmah). 

The model suggested here is based on an attempt at integrating these different aspects 
of tawhīd (metaphysical, cosmological, anthropological and pedagogical) into a single 
unified framework and views this as an important feature of any Islamic theory of 
knowledge and education. This is a fully integrated and holistic framework of Islamic 
education: holistic in its vision, content, structure, and process; holistic in its view of 
children and how children learn best; comprehensive in its scope of mind, body and 
spirit; integrated in its view of knowledge and the curriculum (both how and what is 
taught); and integrating knowledge with practice, application and service. Experience in 
the classroom has shown that these integrative aspects significantly enhance the 
relevance, power and effectiveness of the learning experience for students.  

A Unified Framework (Universal Concepts) 
The second issue addressed by this model is the structure of the curriculum and its 
underlying view of knowledge. A key goal of education, and yet one of its main failures, 
is to provide students with a coherent view of the world in which they live. Rather than 
focusing on bits of information or examining various topics, the curriculum should 
facilitate students in discovering the larger connections and deeper meaning in all that 
they are learning. 

With the proliferation of information and the fragmentation of knowledge today, 
educators are faced with a major challenge about what to teach and how to organize the 
curriculum. For Muslim educators, in particular, the demands of modern, secular 
education on the one hand and the practice of traditional Islamic learning on the other 
hand, place considerable pressure on the issue of the curriculum. Few attempts have 
been made to truly reconcile or integrate the two. Because of these competing and 
oftentimes conflicting demands, an underlying principle is needed upon which to build a 
coherent and unified curriculum.  

The principle of tawhīd again provides the necessary conceptual tool for this purpose. 
With this principle, the curriculum developer can discover and bring to light the 
underlying unified structure of knowledge. This structure can be seen clearly when 
knowledge is viewed at a deep conceptual level, where the academic content areas 
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share a common set of basic concepts. This appears to be generally true whether the 
subject area is science, mathematics, language, history, art or religion. All branches of 
knowledge can be mapped onto a single, universal pattern or structure. At its deepest 
level, this structure is based simply and elegantly on the concepts of one, two, three and 
four and their corresponding principles of unity (integration), duality (interaction), triplicity 
(relation) and multiplicity (formation).3  

These concepts form the structure of a universal conceptual framework (UCF). The 
components of this framework are comprised of seven fundamental concepts, which are: 
force, motion, space, time, form, function, and system (wholeness). It is believed that 
these concepts lie at the center of all branches of knowledge and can be understood at 
various levels of abstraction: physical, natural, historical, social, psychological, and 
metaphysical. This model provides the basis for studying the physical world, the human 
being, society and religion all within a single, unified framework. It allows for the 
synthesis and reintegration of all knowledge, both sacred and profane.  

These particular concepts are central to human thought and language. They are likely 
tied to the cognitive structure of language itself (and are reflected in the linguistic notion 
of “semantic primitives”). The central importance of these concepts in particular is 
reflected in their use in language basic interrogative particles (wh-words): who (force), 
what (form), where (space), when (time), how (motion), and why (function). These 
concepts structure how we explore and understand the world. At the center of these 
concepts is added the word “wow!” This is not an interrogative; it is an exclamative, 
expressing the awe and wonder of experiencing the splendor of God’s system of 
creation.  

At the curriculum level, this universal framework provides the basis for real 
transdisciplinary learning and gestalt thinking. Such an approach unifies the curriculum 
into a single, coherent framework that cuts across all subject areas. To this writer, this is 
the notion of a truly Islamic curriculum—and is perhaps a better articulation of the notion 
of “islamization of knowledge.” This serves as a unifying and integrative mental construct 
upon which to build the child’s understanding of the world. It is the job of the Muslim 
educator to weave these conceptual threads throughout the curriculum to produce an 
integrated and coherent mental tapestry, leading to what might be called a tawhīdic 
mentality and personality. Through this type of integrated learning, you are in effect 
embedding the most essential concepts into the mental fabric of the child at the deepest 
level possible. This is not possible with a fragmented or disciplinary approach to the 
curriculum. 

A Comprehensive Curriculum (Holistic Education) 
The third issue addressed by this model is the content or scope of the curriculum. Most 
people mistakenly think that education is simply filling a child’s mind with as much 
information as possible—that it is simply about academic knowledge. They seldom 
remember that education is really about developing the whole person—about total 
human development. The central question of education is not “what do you learn,” but 
rather “what do you become.” I noted earlier the moral crisis affecting modern society 

                                                 
3 This framework is also structured along three dimensions of being (ihsān), knowing (imān), and doing (islām). Educators 

will quickly recognize these as corresponding to the three domains of Bloom’s taxonomy (cognitive, affective and 
kinesthetic). They also correspond directly with the notion of sam’ (hearing = logos or mind), basar (sight = corpus or 
body) and fu’ād (heart = spirit or soul) found in the Quran in verse 17:36. These correspondences illustrate the 
universality of this structure and its applicability to different branches of knowledge. 
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and the role that secular education has played in this. It is clear from our recent history 
that education devoid of character has produced the rape and pollution of the 
environment, both from within and without. Centuries earlier, the Noble Prophet () drew 
our attention to this important spiritual and moral principle. He said, "In the body is a 
piece of flesh; if it is pure, the whole body will be pure; but if it is corrupt, the whole body 
will be corrupt. Indeed it is the heart." The heart, then, is the real focus of education. The 
crisis of modernity, both east and west, is largely the result of man’s refusal to come to 
terms with this fundamental fact about man. Of course, this has far-reaching implications 
for education.  

The Islamic concept of education is based on the view that human development and 
transformation, especially character development, is the central goal of education. 
Knowledge is a tool to achieve this goal. The focus of the curriculum in Islamic education 
therefore centers on total human development, what is known today as holistic 
education. Such an approach emphasizes identity and self-esteem; develops skills in 
higher-level thinking and problem solving, communication and interpersonal relations; 
provides opportunities for training in community service and leadership; and focuses on 
the development of a total, well-balanced personality—one capable of fulfilling its 
responsibility of stewardship in society. The curriculum is structured to meet the overall 
goal of service (‘ubudīyah): service to God and service to society through responsible 
and effective citizenship. This is a powerful and effective way to engage students in their 
own learning and development, while inculcating core Islamic (and civic) values at the 
very same time. This is a holistic vision of Islamic education. 

The name for this process of education and transformation is known in Arabic as 
“tarbiyah.” Usually this word is translated as “education.” According to the classical 
Arabic lexicographer al-Raghib al-Asfahani (d. 402 A.H. /1011 C.E.) the word tarbiyah 
means "to cause something to develop from stage to stage until reaching its full 
potential."4 This implies that something (the fitrah, or human nature) already exists within 
the child and that education is a process of unfolding and bringing out, more than a 
process of instilling and pouring in. This is also the root meaning of the English word 
“education” and its Latin root educare (to rear or bring up) and educere (to draw out). 
The concepts of increase, elevation, growth and development, nurture and upbringing 
are all aspects of the word tarbiyah. These concepts provide important insights into the 
Islamic notion of education—insights that must be better incorporated into our modern 
practice of education. 

Based on the principles of Tawhid and tarbiyah, the curriculum framework proposed 
here is organized around seven developmental areas or literacies. They include spiritual 
literacy, moral literacy, intellectual literacy, physical literacy, interpersonal literacy, 
cultural literacy, and social literacy. These literacies correspond to the seven universal 
concepts noted earlier and are represented in this model by the following Islamic terms: 
tawhīd, tazkiyah, hikmah, istiqāmah, mu`āmalah, dīn, and ‘amānah. Each of these 
strands represents an important component of the child’s sacred nature (fitrah) and his 
connection to the world.  

Using the Quranic metaphor, these seven strands of the curriculum make up the rope, or 
handhold, that a person needs in order to maintain a state of balance and wellbeing 
(istiqamah) in life. A Muslim is obliged to work towards this goal every day. Like a rope, 
these seven strands of the curriculum are woven together, each one intertwined and 
                                                 
4 al-Raghib al-Isfahani, Mufradat Alfaz al-Qur‘an, Bayrut : al-Dar al-Shamiyah, 1992, p.336. This is a clear corollary to the 

modern-day notion of “developmental stages.” 
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reinforced by each other strand. The objective of this holistic approach is the well-
integrated development of the whole child. The goal is wholeness, wholesomeness and 
holiness, all within a single, unified system of education. For this and other reasons, the 
ideal Islamic curriculum is not organized around the conventional categories of subject 
disciplines (such as Math, English, History or Islamic Studies)—especially for children. 
Even the traditional Islamic division of knowledge into “revealed” and “acquired” 
knowledge is not ideally suited for children, nor was it originally so intended.5 A tawhīdic 
approach to the curriculum is necessarily transdisciplinary (transcending the disciplines), 
integrative and universal in design and delivery. Its goal is to draw the child’s conscious 
and unconscious mind to the “big picture” or tawhīdic vision of life and the world, based 
on the oneness of God and the unity of knowledge, man and creation.6 

An Integrated Process (Integrated Learning) 
The fourth issue addressed by this model is the process of learning and instruction. As 
noted earlier, education is a process of “bringing out” more than a process of “pouring 
in.” Learning should emerge naturally from the environment of the child and through a 
process of exploration and guided discovery. According to the Quran, it was through a 
process of discovery learning, essentially, that Prophet Abraham (may God bless him 
and grant him peace) was guided to spiritual understanding.7 It was discovery learning, 
in effect, that propelled the early Muslims, awe-inspired by the “signs of God” in the 
Quran and in the world, to explore the world and develop a method of inquiry that helped 
lay the foundation for modern science and its inductive method.  

In Surah al-Jumuah (Q. 62:2), the Quran presents the key elements of the Islamic 
instructional model. This consists of four main stages. The first stage is awe and wonder 
(ayah), or infusing spirit into the learning process (inspiration). The second is self-
purification and preparation (tazkiyah). The third is acquiring knowledge (ilm). The fourth 
is the proper use and application of knowledge (hikmah).8 Any Islamic model of 
instruction should utilize this Quranic paradigm as the basis for its approach to teaching 
and learning. 

The Integrated Learning Model (ILM²) 
The instructional model proposed here is based on this Quranic insight and has been 
designed to insure that the principles of tawhīd and tarbiyah are embedded into the 
design and delivery of instruction. This model is known as the Integrated Learning Model 
or ILM² (pronounced ilm-squared). It stands for “integrated learning model” as well as 
“Islam for life mastery.” It is based on the principles of “integrated learning” and 
“integrated Islam.”  

                                                 
5 It should be noted that this division pertains to the “sources of knowledge,” while the discussion here pertains to the 

“content of knowledge.” 
6 This concept of tawhīd is not to be confused with the notion of “wahdat al-wujud,” which is very different. The notion of 

wahdat al-wujud suggests that God and creation are one and the same. In contrast, the view of tawhīd expressed here is 
that God and creation are separate and distinct, but that creation has be fashioned by God according to a single, unified 
and universal pattern or paradigm. This universal pattern (sunnah) is the key to understanding the world in its many 
aspects and dimensions. 

7 Quran, 6:75-79. 
8 With some reflection, it should be clear that this Quranic model corresponds directly to our earlier concepts of one 

(integration), two (interaction), three (relation) and four (formation).  
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The concept of ILM² is that of “doubling the power of knowledge” and “taking knowledge 
to a higher level” by connecting it to the real world through application and problem 
solving. The focus is to take knowledge from theory to practice, from talking it to walking 
it, and from information to transformation. The Islamic basis for this approach is the 
concept of tawhīd (integration), iman & amal (belief & action), and din (way of living). 
The pedagogical basis for this is rooted in the belief that knowledge, understanding and 
learning occur more powerfully when they are integrated with and implemented in real-
life contexts that relate directly to the learner. This is a simple but powerful paradigm for 
meaningful and authentic teaching and learning. 

Process 
The Integrated Learning Model (ILM²) is a multi-dimensional instructional process. The 
model consists of a 7-part process that parallels the seven content strands of the 
curriculum and the seven universal concepts. It also roughly parallels Gardner’s seven 
modalities of learning, or multiple intelligences. It is important to note that this model has 
been designed to integrate the content and process of learning together, thereby 
minimizing the content-process dichotomy in education. This is a significant design 
feature of this model. In this way, an additional level of integration is achieved by 
weaving together the content and process of learning into a single unified learning 
system.                                                                                                                                                               

The Integrated Learning Model consists of the following 7-part process: 

 Curiosity: Awe & Wonder (Excite) 
 Character: Purifying & Planning (Prepare) 
 Contemplating: Exploring & Reflecting (Explore) 
 Connecting: Thinking & Discovering (Extend) 
 Collaborating: Communicating & Sharing (Exchange) 
 Cultivating: Applying Personally (Transform) 
 Caring: Applying Socially, Participating (Apply) 

 
 

For a fuller treatment of the ideas presented in this paper, you may refer to the online 
document, Education for Total Human Development: The Tarbiyah Project, A Holistic 
Vision of Islamic Education at http://www.tarbiyah.org/Docs/Tarbiyah%20Overview.pdf. 

 

http://www.tarbiyah.org/Docs/Tarbiyah Overview.pdf



